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Introduction 

 

Each year as my first graders eagerly or shyly, excitedly or hesitantly, vocally or 

submissive enter my classroom on the first day of school, I wonder to myself, how am I 

going to effectively reach each one in a purposeful manner so to ignite their desire to 

learn?  Children are all so different with different talents, interests and needs; yet our 

school curriculum and academic structure is not set-up to allow for the time required to 

address or meet all the individual needs of each unique child. First grade is a new and 

exciting time for my students, they feel as though they are big kids now and most 

anticipate that first grade will be a year of new experiences and challenges. They come in 

believing that they are ready and able to meet that challenge.  I want my students’ 

experiences in the classroom to live up to their expectations. But I struggle with meeting 

all the standard requirements and curriculum demands, in the limited time available 

within each school day, in a way to really touch each unique personality.  

  

     Embarking in this seminar, I was excited to have an opportunity to consider using arts 

as a means to meet my desire to reach each unique student. I have never considered 

myself the “artsy type”. As a matter of fact, if you ask me “What is art”, my first 

response would be “Stick figures, paintings, drama, and poetry”. If you asked me what art 

related activities do you do with your students, I would say I draw stick figures or put on 

quiet music when I remember. I do not have a natural tendency to think artistically and 

that is indicative of the lessons and activities I develop for my students.  

 



     As a classroom teacher and educated adult, I am aware of the overall problems and 

issues that face our nation. As a thirty year plus member of Delta Sigma Theta, a public 

service sorority, I have spent time working within my community to address needs of the 

local citizens. However, I have not reflectively or actively bridge the two concepts within 

my classroom. Although I teach rules and responsibilities in my classroom so that we 

operate in an effective learning environment, the learning I have taken away from this 

seminar is that I have not cultivated my students with an awareness of society that will 

perpetuate them to potentially be change agents of the future.  

     

Demographics 

 

 

West Park Place Elementary School, where I teach, is one of 18 elementary schools in 

Christina School District which is the largest school district in Delaware. The district 

services over 16,000 students in both the suburbs and urban settings. West Park is located 

in the suburbs situated near the University of Delaware and is designated a Title I School.  

 

 

     West Park services approximately 300 students from kindergarten through fifth grade 

in their academic journey. For the past several years, the school has been designated an 

ESL school and received the majority of non-Spanish speaking English learners from the 

district. However, the district has subsequently provide parents with home school options 

for ESL students, and although our number of ESL students has decreased, their needs 

have not diminished. I teach in a self-contained first grade classroom of 18 students 

comprising of 10 girls and 7 boys. My students come from a variety of cultures including, 

Hispanic, Asian and Middle Eastern, as well as the US, from all socio-economic 

backgrounds. Students in my class receive various services including pull out services for 

ESL support, reading and math intervention, speech services and reading assistance. I 

have one student with an IEP. 

 

 

     My instructional day, broken down by minutes, consists of: 135 for Reading and 

Intervention; 30 for Writing; 90 for Math and Intervention; and 45 Science or Social 

Studies. I provide instruction of the content areas listed in my classroom. I am 

responsible for ensuring Common Core State Standards are implemented in my daily 

instruction. I am provided with standard district curriculum materials for reading, writing, 

science, and social studies; however I am not specifically required to use those resources 

and am free to supplement with alternative materials when I need appropriate however, if 

I make variations I must supply my own resources.   

 

 



     My students have some exposure to” the arts” during Music and Art, which are two of 

5 expressive arts classes, which occurs in daily 45 minute block classes each week. 

Students experience an array of music concepts in Music class and focus on visual arts 

(drawing and coloring) in Art class. Currently, there are no connections between 

classroom content instruction and expressive arts instruction. Both operate in insolation. 

The districted has clearly established that Common Core State Standards are the guiding 

instructional standards students are expected to achieve, providing in-depth professional 

development to all teachers; however, there has been no information regarding National 

Core Art Standards and how they are to be addressed.  

 

 

Rational 

 

First graders come with varying levels of thinking, language, learning approaches, 

emotional competencies and social capacities that are shaped by their home culture and 

prior language interactions. These young learners are strengthening and development 

their individual modalities of learning. I want to ensure that during this process they are 

awaking and recognizing their artistic interests as a way to express themselves. “ Six year 

olds in the classroom experience an artistic explosion and need to feel their attempt at 

experimenting with various art forms is valued.”1 I want to provide opportunities for 

students to extend themselves through various formats of artistic expression as they gain 

confidence in themselves and a better understanding of the world and their place in it.  

 

     As a non-artist artist, I want to expose my students to the possibilities to the arts 

during their formative early years so that they can develop habits of mind that will 

employ their sense of artistic imagination during life experiences. I want them to develop 

an artistic tool box with which they can subconsciously utilize.  

 

     Participation in this Seminar, Social Problems through Artistic Expression, 

discussions, research and readings, has helped me discover the artist within me and to 

recognize  that I have not provided my students with adequate access to explore and 

develop their own talents as a meaning for deeper learning of themselves and the 

academic content that I teach.  As I have learned in this seminar that Arts Based Inquiry 

promotes a deeper understanding and greater access to a topic by transforming the 

material into an artistic work or creative experience, now I need to make this a reality for 

my students. I also realize that the world is a big place but not too big to begin to expose 



my students to the problems of the world and help them to discover that they can be part 

of the solution.  

 

     Social problems as defined by Ginsberg are” general patterns of human behavior or 

social conditions that are perceived to be threats to society by a significant number of the 

population and could be resolved or remedied.”2 This broad definition is universal but 

social problems arise in the elementary classroom regularly. There isn’t a day that goes 

by when at least one student has an issue with another whether it be in classroom, on the 

playground, at lunch, in the hallway or on the bus. Social issues are everywhere and how 

students learn to deal with themselves and each other in these situations will impact and 

influence their reactions later in life. Exploring the arts and awakening the artist in my 

students and providing them alternatives to express themselves is the overall goal I hope 

to accomplish in this unit.  

 

Objectives 

 

 

This goal of this unit is to provide lessons that transport students and teachers into the 

“Third Space” for learning. In seminar we were introduced to “Third Space” learning, 

which is defined by Compton-Lilly in Confronting Racism, Poverty and Power as “being 

a place where alternative and competing discourses and positioning transform conflict 

and difference in rich zones of collaboration and learning”. In their book, Lilly’s goal is 

to create a third space for home literacy and school literacy that foster strong learning 

experiences.3  My goal is to create “Third Space” learning activities that intertwine the 

content of reading and social studies standards that are reflected in a social problem, with 

the theatre standards in experiences that foster collaboration conversations and venues for 

risk free expression. In the article, The Third space: When learning matters, Stevenson 

states, “the arts help to transform the learning environment in the schools making it more 

student centered and more effective in supporting positive academic, social, and personal 

development for students.”4  This is exciting as I embark in integrating the arts. I do not 

want lessons that merely add an art activity, I want to utilize the arts as real tools for 

eliciting student learning.  

 

     As my research will show, there are a wide range of social problems facing Americans 

today. As a first grade teacher, I must narrow my focus to relevant concerns that are 



within my students’ developmental understanding. As such, I have selected the social 

issue of social responsibility as the overarching framework for the unit. The issue of 

social responsibility can be filtered down more specifically to taking responsibility for 

one actions. I will then move the unit to examine the more specific social problem of 

poverty. Using literature to address the concept of poverty. The culminating activity is 

aimed at provide students consciously use their skills to combine their learning to become 

agents of awareness and change for themselves and others.  

 

 

Background/Research 

 

 

In seminar, we immediately dove into a discussion of social issues and problems and 

experienced a variety of ways to express our varied understanding of issues then explored 

ways to express them with the arts.  

 

Social Problems 

 

Social problems or issues are an everyday occurrence in our country and in human 

existence. Social problems are defined as “An undesirable condition that people believe 

should be corrected”5 or as Ginsberg states, “Conditions between people leading to social 

responses that violate some people’s values and norms and cause emotional or economic 

suffering”.6  In either case, when I think of the definition and think about my first 

graders, I believe that is a lot for them to comprehend. The University of Maryland 

Libraries Guide lists more than 100 contemporary social issues. From that list, I believe 

the following have implications that directly relate to or impact the classroom include: 

Bullying, Child Abuse , Homelessness, Hunger, Single parenting, Same-sex marriage, 

Obesity, Poverty, Racism, Pollution.7  However, again as I look at this list of specific 

problem and think of my students I wonder, how can they make sense of them?   But 

that’s where the arts come in as a tool for exploring and gaining an understanding of the 

social issues. Children in the classroom may face some issues personally or in context of 

the curriculum being taught. It is imperative to have an awareness of the issues and 

develop strategies that promote action.  

 



Social Responsibility 

 

With such a broad social issues I had difficulty finding a focal point however, 

Wassermann provides an extensive list of moral/ethical dilemmas that arise in the 

classroom.8  From her list the following areas resonated directly to me and my students: 

Getting along, addressing who can join a group, how members are treated within the 

group and how problems are resolved.  My students experience this issue regularly when 

they have opportunities to select their own partner, on the playground and at lunch. 

Accepting other’s points of view, addressing what happens when other ideas differ from 

mine. My students experience this situation during partner and small group discussion or 

work opportunities during the school day.  

 

     From this list, I recognized that social responsibility was a thread that ran through all 

of these issues and if I wanted my students to be able to tackle a broader social issue, I 

would first need to have them explore and grapple with the idea of social responsibility.  

 

Poverty 

 

We engaged in many lively discussions of various social issues and problems during our 

seminars and from those discussions, I realized that social responsibility was a very board 

topic. With the help from my professor, I determined a more dynamic social issue, to 

funnel social responsibility that would enable my students to have more impactful social 

connections and that we the issue of poverty.  

 

     According to the US Census Bureau the official poverty rate in the United States, in 

2015 was 13.5 % which meant that 43.1 million people were in poverty.9  But what does 

poverty really mean?  Defining and explaining poverty is difficult. In the US, being in 

poverty is officially defined, by the USDA “as having an income below a federally 

determined poverty threshold, which represent the Federal Government’s estimate of the 

point below which a family of a given size has cash income insufficient to meet basic 

needs. Any family/individual with total income less than an amount deemed to be 

sufficient to purchase food, shelter, clothing, and other essential goods and services is 

classified as poor.”10

 



     Ruby K Payne, defined poverty as “to the extent in which one does without resources 

including: financial, emotional, mental, physical, knowledge of hidden rules, support 

systems and role models.”11   The technical determinations of poverty are complicated 

and beyond the scope of this unit or the grasp of my students. However,   there are some 

economic terms that are addressed in our current social studies curriculum including 

needs, food, shelter, clothing, goods and services that are directly related to the concept 

of poverty and will be connected within the unit.   

 

The Arts 

 

 

Art is an essential form of expression and communication, an expansive and diverse 

language fundamentally connected to experiencing and engaging in the world around us 

making art can provide even the youngest students with multiple entry points into 

understanding complex social issues.12 This means that teacher can intentionally expose 

student to complex issues and provide students access to understanding the issues around 

them in various ways.  

 

     In seminar I was made aware of The National Coalition of Core Arts Standards which 

created voluntary standards for the arts. The National Core Arts Standards were designed 

to guide the delivery of arts education in the classroom in new ways of thinking, learning 

and creating to build Artistic Literacy for the 20th century learner.13  Who knew?  This is 

not something that is distributed or discussed in district or school level curriculum 

professional development.  

 

     The National Core Arts Standards list and describe each aspect of the arts: as art forms 

to shape learning and achievement. The specific art forms are: Dance (the language of 

movement as expressed by the human body for communication, aesthetic purposes and 

the release of energy or emotions); Media Arts (art work that has a technological 

component to function); Music (art form whose media is sound); Theatre (moving art 

such as acting or drama, it is too been seen or experienced, typically with no tangible 

product);Visual Arts (art forms that can be seen such as drawing, painting, ceramics, 

photography, architecture, sculpture, and conceptual art).  

 



     All of these arts form are important and no doubt my students will have varying 

degrees of comfort in each one. However for the purpose of the instructional time within 

this unit, I had to narrow my focus and have my students begin to explore ways to utilize 

only one art form of which I selected Theatre Art.  

 

Artistic Processing Model 

 

Within the Core Art Standards are overarching processing standards called, Artistic 

Process Models. The Artistic processes are the cognitive and physical actions by which 

arts learning and making are realized.14 The categories are listed below. Creating, 

addresses convincing and developing works of art or the making of the art, examples 

would include: director, choreographer, designer, producer, conductor, and composer. 

Performing/Presenting/Producing, addresses the realization, sharing or presenting of the 

art or the doing of the art, examples would include: actor, dancer, painter, musician, and 

technician. Responding, addresses reflection of external information usually through 

comparison or critical analysis to understand how the arts convey meaning. Connecting, 

addresses the synthesis of various bodies of knowledge in an internal process to provide 

personal meaning to the work.  

  

   As I build my unit, I will use these process models when incorporating the art forms 

with the social curriculum content.  

 

Child Development Theories 

 

As I reflected on my discoveries of art based inquiry and the idea of exposing my 

students to social problems head on, I realized I needed to look more closely at how 

children learn, how their brains take in information, and most importantly is how to 

engage students in active learning if I were to create an effective “Third Space” 

environment. There are many theories on child development but “No one theory has 

proved adequate to describe and explain learning or development.15 

     

   I researched many theories including Constructivist by Piaget, Hierarchy of Needs by 

Maslow, Social Development by Vygotsky, and Multiple Intelligences by Gardner. In 



seminar we considered theories that related to social justice including the Feminist 

Standpoint theory and Postcolonial Theory.  

     This research has lead me to realize that my students are cogitatively connected to all 

of these different theories and that exposure to the arts and being able to access them in 

their daily learning experiences will greatly enhance their development.  

 

     Constructionist Theory by Jean Piaget is the theory I am using to base my unit. Based 

on observation, Piaget’s theory of child development was influenced by most heavily by 

children’s interactions with environment. He reasoned the interaction with environment 

through the use of their senses to make discoveries caused children to alter their 

perceptions. “He believed that children mentally organize reality into psychological 

structures used to understand and called these cognitive structures schema.”16  Piaget 

developed 4 stages of cognitive development broken down into sequentially, building on 

each other in progression. Stage1: Sensorimotor Intelligence (birth to age 2), knowledge 

is acquired through sensory experiences and manipulation objects. Stage 2: 

Preoperational (age 2 to 7), knowledge developed through play but learners struggle with 

logic and points of view of others due to egocentric nature of the child. Stage 3: Concrete 

Operation (7 to 11,) thinking becomes more logical but rigid. Developing ability to 

reverse and categorizing concepts and ideas. Understand thoughts are unique and other 

have different thoughts then their own. Stage 4: Formal Operation (11 to 15), increase in 

logical, deductive reasoning and abstract thinking.  

 

Components of Theatre Art 

 

 

We explored many aspect of theatre art in our seminar and it was through those 

experiences that I decided to focus on theatre art for my unit. In Teaching Integrated Arts 

in the Primary School, Anne Bloomfield states that “Drama is accessible to all children – 

it is their birth right.17  But need in order to elicit this right, students must be given 

purposeful opportunities to build on their ability to effectively communicate through the 

art of drama.  Before students can effectively engage in active drama theatre activities, 

they need to understand and practice basic procedures including identification of personal 

space, start and stop signals, participation and audience expectations, as well as 

consequences.  



     Theatre art provide excellent opportunities for students to develop active collaboration 

and team building skills, communication skills as well as concentration and focus skills. 

The following are examples of creative drama forms: 

 

Tableau  

 

Meaning living picture in French, is silent motionless depiction or re-enactment of a 

scene. It is like a snapshot of expression. Tableaus can build a series of scenes but in 

tableau movement is smooth and fluid with full body movements controlled and 

deliberate. Facial expressions communicate feelings in tableau. Participants will build on 

concentration skills when working with tableau. 

  

Pantomime 

 

The drama art form or technique of conveying emotions, actions, feelings by using 

gestures not speech. Stories are developed with body motions and gestures and facial 

expressions. Pantomime typically deals with tangible action or idea. This is a safe, easy 

art form for my students to begin to utilize. They can free use their bodies to express 

themselves and not encumbered by lack of words or vocabulary. Pantomime of objects 

requires participants to think and consider weight, size, shape, feel, and emotional 

reactions. Pantomime of characters requires consideration of physical features, emotions, 

sensory responses and objectives.18  

 

Improvisation 

 

The drama form where the components of the story are made up as the actors carry the 

story out. Improvisation has no scripts, sets and limited props. According to R. Berk and 

R. Trieber, there are seven principals of improvisation: trust, acceptance, attentive 

listening, spontaneity, storytelling, nonverbal communication, and warmups.19 

 

Puppetry 



 

 One of the oldest art forms practiced universally. It is a form of artistic expression where 

puppets (specialized representational objects) are manipulate to act out a drama. There 

are numerous types of puppets including solid, sock, stick and paper bag. A unique 

feature of puppetry is that it is perhaps the only art form where the performer usually 

creates his own instrument.20 Mask and marionettes are included in the world of 

puppetry. Puppets allow the actor to express themselves through the persona of the 

puppet bring it to life.   Effective puppetry incorporate movement, voice, convincing 

actions and effective dialogue. 

 

Teaching Strategy 

 

The Storytelling Project Model from the Culturally Relevant Arts Education for Social 

Justice is a framework that uses literature to examine social issues and part of the 

teaching strategies implemented in this unit.21  The framework looks at a set literary 

pieces which focuses on a common social issues and identifies how the issue is addressed 

then uses these pieces to help students explore the issue. My unit will cover all the 

aspects and parts of the Storytelling Project Model, but I will address how literary pieces 

fit into the framework. When addressing a social issue, the framework separates literary 

text into 4 categories. Stock Stories, demonstrate acceptance of the social issue by 

rationalizing mainstream ideas, acceptance of the status quo. Concealing Stories, bring 

the social issue to light and can be used to analyze the stock story. Resistance Stories,   

identify or demonstrate examples of situations where the social issue is challenged and 

can be used as guidance for change. Emerging/Transforming stories, encompass the 

changes to the social problem as a result of what was learned from the concealing and 

resistance stories and provide for imagination and hope to transform change.  This story 

model can be used to address a variety of concepts and a framework for arts integration. 

The activities in this unit incorporate the Storytelling Project model framework.  

    

  Third Space learning, connecting multiple content areas in a fluid way where both are 

integrated with combined learning goals is another teaching strategy for the activities in 

the unit.  

 

Activity 1 Building Social Responsibility  

 



This activity is an early lesson in the unit that uses a concealing story to focuses and build 

an understanding of the concept of social responsibility and the effects and implications 

of personal decisions on others, in a Third space learning environment. Students are 

provided an opportunity to use creative dramas to express their understanding of the 

concept of responsibility and social responsibility. The lesson is a stepping stone into for 

students to develop an awareness of their responsibilities in being socially responsible. It 

is assumed that students have had experience with basic theater arts concepts such as 

types of  body movements: locomotor (walk, run, hop, skip, leap, gallop), non-locomotor 

(personal space, rotate, bend, stretch); space: directions (forward, backward, up, down, 

right, left), general, positive and negative space, pathways (straight, curved, zigzag); 

time: rhythm and tempo; force: energy (smooth, sharp), flow (bound, free), weight 

(strong, light).  

 

 

Objectives/Goals 

 

 

Students will work in collaborative teams utilizing the theatre concepts of tableau and 

pantomime to express their understanding of civics concepts including responsibility, 

respect, cooperation and group. Teams will use the concealing story, Teamwork Isn’t My 

Thing and I Don’t Like to Share by Julia Cook to create a collaborative creative 

movement story of the characters that re-tells or displays the positive and negative 

experiences of members of a team when they don’t work together and when they do as 

well as the effect they have on each other. Student will reflect on their performance and 

experience to develop an empathic team acronym for the word TEAM that will be used in 

the future for personal reflection and evaluation.  

 

Arts Integrated Essential Question  

 

What happens when the theatre artists use their imagination and/or learned theatre skills 

while engaging creative exploration and inquiry considering the concepts of respect and 

the benefits of working together as a group? 

 

Vocabulary 

 

 

The content vocabulary addressed in this lesson is from the district first grade social 

studies citizenship unit and include: respect, participate, group, cooperate, and 

responsibility. Vocabulary from the arts include: tableau, pantomime, movement story, 

body (movement, locomotor shape), space and time (direction, levels), force (flow, 

energy), time (speed). Social Justice vocabulary includes: responsibility and empathy.  

 



 

Activities 

 

 

Provide multiple reading experiences of the story, Teamwork Isn’t My Thing and I Don’t 

Like to Share by Julia Cook. In this story, the main character, RJ, prefers to work alone 

and does not see the value in working with his classmates as team. With the help of 

influential adults, he reflects on a positive, personal experience working with others and 

learns to transfer the qualities of that experience to his classroom and with his classmates.  

 

     This text provides key content vocabulary responsibility, strength, share, team, 

teamwork, which are essential components of being socially responsible.  As students are 

initially introduced to the text, they will   build an understanding of the vocabulary 

words, by performing tableaus to express their understanding of these words. The 

tableaus will utilize non-locomotive body movements and facial expressions as drama 

mechanism. Student teams will collaborate to create tableau for give a vocabulary word.  

As teams perform, the audience can guessing the word being displayed and copy the 

tableau representation. An extension is to have audience members enhance or modify the 

expression being delivered.  

 

 

      Working in collaborative teams, students will be delve into the text and be challenged 

to create a movement story through pantomime to re-tell story events that address when 

the main character is acting socially responsible and not acting socially responsible and 

the effects of his actions in both experiences on the other characters in the story. Students 

will not only consider the actions of the main character but the resulting feeling on the 

other characters. The chart in appendix x is a sample of components that might be 

reflected in the pantomime movement stories. Teams will serve as the audience for each 

other as they improve and sharpen their listening and focusing skills.  

 

 

Reflection 

 

 

Team members will describe the benefits of working together by creating a chart that 

displays how or what each team member contributed to the team during this lesson 

experience. Teams or class will discuss the need to consider how your actions affect 

others by analyzing the facial expressions and body movements presented in each 

performance, then as a class create an acronym chart for the word TEAM. Student will 

design their own copy of the acronym to keep as reference chart to be used in the future 

for students to reflect on when they work as socially responsible team members.  

 

 



Assessment 

 

 

Student will be assessed on a rubric that evaluations participation in the group, ability to 

express understanding of vocabulary through their dramatic representations, 

understanding of components of tableau and movement story 

  

Activity 2 Understanding Poverty  

 

This Third space lesson integrates puppetry utilizing the resistance story, to introduce 

students to an aspect of the concept of poverty while making connections to the first 

grade economic standards. The lesson continues to build on student’s ability to work 

collaboratively and build their ability to empathize. The resistance story, The Last Stop 

on Market Street by Matt De La Pena reveals different perceptions of the concept of 

needs and wants from the different perspectives of the two main characters, one being an 

adult and the other a child. It also provides an excellent introduction the concept of 

community service. The lesson can be repeated with other trade books that address 

various aspect of poverty.  

 

Objectives 

 

Students will use their personal experience to reflect upon the feelings of the main 

characters. Students will design puppets to represent the characters and then perform a 

show where they take on the identity of the characters, through the puppet representations 

to compares and contrasts the characters in the story.  

    

Arts Integrated Essential Question  

 

Why are strong choices essential to interpreting a drama when demonstrating 

explanations to the idea of why can’t I have everything I want? 

 

 



Vocabulary 

 

 

The content vocabulary addressed in this lesson from the district first grade social studies 

economics unit include: needs, wants, resources, scarcity, services. Vocabulary from the 

arts include: puppetry, puppet, puppet movement, puppet theatre, voice and dialogue and 

puppet movement. Social justice vocabulary is responsibility and empathy.  

 

 

Activity 

 

After multiple exposures to the story, The Last Stop on Market Street by Matt De La 

Pena, students will work in collaborate pairs to construct puppets that represent the two 

main characters of the story. Student will be given a variety of craft resources to construct 

either sock stick or paper bag puppets. Each pair will develop a re-tell that compares and 

contrasts the two main characters experiences as they consider the needs and wants 

during the story. The presentations will include puppet movement and dialogue that 

exhibits conversations reflecting how the characters feel and why. Pairs will perform for 

the class audience.  

 

     After each performance, the class will reflect on the performance and discuss what 

was learned. A class compare and contrast chart will be completed with information from 

each performance including key words expressed or body actions of the characters. At the 

conclusion, students will synthesize the compare and contrast information and determine 

the most relevant difference between the characters.   

 

Assessment 

 

Student pairs will be assessed on their convincing characterization of their puppet 

including responses that reflect feeling of character, use of effective dialogue including 

key economic vocabulary, voice audibility and clarity, cooperation and respect of partner.  

 

 



Reflection  

 

 

Students will write journal entries to reflect on experience using the TEAM acronym as 

prompt.  

 

 

 Lesson 3 – Culminating Activity  

 

 

This lesson serves as a culminating activity for the unit as students continue to learn and 

grow in the Third space connecting social studies, English language arts and the arts. 

Various groups in my school community sponsor service projects or relief activities that 

support the local community, US troops, or world citizens in need, in which students are 

asked to participate. Communication about the projects or events are shared with families 

and many of my students participate in the events, but I am not certain that my students 

have a true understanding purpose and their participation in the service project. Using the 

story, The Last Stop on Market Street from lesson two, now as a transforming story and 

spring board to discuss the concept of community service. This lesson is aimed at having 

students explore and research a community service project being sponsored at the school 

level and sharing their understanding with the school community.  

 

 

Arts Integrated Essential Question  

 

How do theatre artists comprehend the essence of drama processes and the theatre 

experience when using a drama techniques to demonstrate the question, what is the 

difference between a right, a responsibility, and a privilege as aspects of a community 

service project?  

 

     How can students dramatize the process and impact of a service learning project using 

pantomime or puppetry? 

 

 

Objective 

 

 

Students will select a creative drama platform to demonstrate and share their 

understanding of the community service project being sponsored at the school.  

 

 



Activities  

 

 

Using the story, The Last Stop on Market Street, to discuss the components of 

community services, students will identify the service project being sponsored at school. 

With teacher guidance, students will research the project including contacting the 

community member involved, to identify the purpose, needs of the recipients, good or 

service required, benefits of participants and negative impact of non-participation.  

 

     Students will work in collaborative teams to develop a creative drama story that 

expresses the key aspect of the school’s community service project. Teams will make 

collaborative decisions to determine the type of creative drama experience they want to 

perform and the key information regarding the service project they wish to represent. 

Teams will be responsible for creating the necessary props and determining the dialogue, 

gestures and movements that will be displayed by the characters.  Team will practice 

their performances within the classroom to gain feedback which they will use to make 

modification. Teams will perform their revised presentations to the school community, 

which could include other grade levels, parents, or community leaders.  

 

     The drama stories will need to include characters which may be from the perspective 

of the beneficiary of the project or the benefactor and express their feeling about the 

situation. The story should relay a sequence of events that demonstrate or tells the issue, 

examples of possible solutions, and a conclusion.  

 

 

Reflections  

 

 

Teams will share their experiences in creating their performance with each other 

discussing the pro and cons of each performance identifying how they worked as a team, 

how their theatre choice enabled them to express their ideas and their own assessment of 

their performance.  

 

 

Assessments 

 

 

Student teams will be assessed on their choice of theatre art and their effectiveness in 

using components of theatre to clearly express the needs of the recipients, and effects 

when others act responsibly.  Students’ personal reflections will serve as an assessment of 

student abilities to incorporate the art skills and social studies content into the learning 

experience reflection.  

 



Appendix – Standards  

 

 

This unit incorporates the Arts, Social Studies and Common Core standards in integrated 

lessons aimed to creating a Third space learning environment.  

 

Delaware State Standards for Social Studies  

 

  

The content curriculum basis for this unit are the first grade civics and economic 

standards. Typically these units are taught a during different marking periods of the 

school year, which will allow for continuous use of integrating the arts in other content 

areas through the school year.  

 

Civics Standard Two K-3a: Students will understand that respect for others, their 

opinions, and their property is a foundation of civil society in the United States. It is 

through this standard that social responsibility is being addressed.  

 

Civics Standard Four K-3a: Students will acquire the skills necessary for participating in 

a group, including defining an objective, dividing responsibilities, and working 

cooperatively. This standard is the springboard to effective arts integration.  

 

Economics Standard One K-3a Students will understand that individuals and families 

with limited resources undertake a wide variety of activities to satisfy their wants.  

Economics Standard One K-3b Students will apply the concept that economic choices 

require the balancing of costs incurred with benefits received. These standards takes the 

concept of social responsibility deeper into the concept of poverty. 

 

National Core Art Standards  

 

 

The standards below are intertwined with the Social Studies standards in the unit.  

TH:Cr1.1.1a: Propose potential choices characters could make in a guided drama 

experiences  

TH:Cr1.1.1c: Identify ways in which gestures and movement may be used to create or 

retell a story in guided drama experiences 

TH:Cr2-1b: With prompting and support, participate in groups decision making in a 

drama experience  

TH:Pr4.1.1b Use body, face, gestures, and voice to communicate character traits and 

emotions in a guided drama experience 

TH:Re7.1.1: Recall choices made in a guided drama experience 



 Common Core State Standards 

 

First Grade Listening and Speaking Common Core Standards are also addressed in the 

unit. SL.1.1. Participating in collaborative conversations with diverse partners, is a key 

standard for students to adequately engage in the integrated arts and content standards. 

SL.1.2. Ask and answer questions about key details in a text read aloud or information 

presented orally or through other media, is a standard that has many applications in the 

unit. While working on with students on presentation of information, standard, SL.1.5. 

Add drawings or other visual displays to descriptions when appropriate to clarify ideas, 

thoughts, and feelings, can be expressed with many areas using theatre arts, including 

tableau, pantomime, and puppetry.  Reading Standard for Literature RL1.8 Compare and 

Contrast the adventures and experience of characters in stories, a focal standard in lesson 

2 of the unit.  
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