LABOR SYSTEMSIN THE COLONIAL ERA

LESSON DESCRIPTION

In thislesson studentswill learn about thee d the mgor formsd labor patterns in the English
colonies during the colonia period by comparing primary documentssuch as conhacts, bills o
sde, and advertisements Additionaly, they will learn themgor effectsthese formsof labor had
onthe coloniesby leading informational passages, participating in role play, and problem
solving

RATIONALE

Historical

Understandingearly Americanlabor systemsisan important aspect  American history
Workers have beenthe backboned development and progress fiom the earliest contact and
finding sourcesd labor has been amajor goa ever since Today's children need to | ean who
made up the changing work force, where the workerscame fiom, what theit commitment
entailed, and theimpact o their Situation on the culture of that period Studentswill become
familiar withthe patternsthat have built afitm foundationfor thelabor systemsfoundin the
United Statestoday

The most obviousapproachto discover thisinformationisto interview the key players Since
that is not possible, using the words, records and imagesthey left isthe next best option But the
use of wordsand images hasits drawbacks, for their true interpretationcan only be made by the
performers themselves It isupto contemporary historiansto interpret the remaining records o
theu livestotell their stories However, these voices from the past often seem conhadictory ot
one-sided Studentsmust be taught to not only understand that biasesexist, but to question why
and how they cameto be Thus adave master might justify human ownershipfiom biblica
scriptures ar asthelogical extenson d indentured servitude

The study o early labor systemsallows usto understand the issuesthat have affected past
culturesand economiesand continuesto affect populationstoday The study of labor systems
explainswhy the United States becamewhat it istoday and what the ramificationsd itsfuture
might be Studentswiil identify, compare and contrast various primary SOUrces to gain
background knowledged vatious labor systems Additionally, studentswill role play the
various peoplemaking up thelabor system

Literacy

Building vocabulary isone d themgor factorsdof reading comprehensionaswell asakey to
student success Using activitiesthat build background knowledgefor historical content reading
isone key to help students understand the concepts and facts they encounter intheu reading It
iS important to understand the vocabulary of reading passagesin order to construct historical
knowledgeso that students may successfully communicate their learning A shategy called
Possible Passageshas been utilized becausethere may be wordsthat are difficult Thisstrategy
uses contextual cluesto determine meaning

Studentsalso need to conshuct meaning fiom readingtexts Inthe case o historical texts, that
meaning might not be obviousto the leader and shategiesin inferencing are needed Using
cooperativegroupsto interpret and organize datahel psbuild a strong | eaning community that
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encouragesinferential thinking with an understanding that interpretationisameatter o opinion
based on evidential support These activitieswill help studentsgain confidence in gathering
data, organizing, interpreting, and communicating datain both oral and written form Reading
aloud from a picture book buildscollectivebackground knowledge aswell asprovideavisua
representationd historic periodsthat can beinterpreted Reading from primary sourcesforces
the students to critically understand perspectivesand view points  Jigsaw strategy allowsmany
diversereadersthe opportunity to cooperatively read and interpret text

GRADE 4.5t grade cluster
LESSON CONTENT

The United Stateswas built by the people who made up itslabor forces,, From the first contact,
specific groups o peoplewereforced or coerced into free and unfiee |abor situationsbecause of*
various reasons: escape from debt, bound by davery, or |leaning atrade,, These systemswere:
indentured servants, apprentices, daves, and contracted laborersin mills, mines, and factories.

Labor systemsrefer to the relationship of ‘thewotker to the master ar employer  Workers might
be bound by contract for specified time periods (sometimes subject to change) ot by hill of'sale,,
The responsibilitiesof'the master o1 employer were specified either by contract or law (which
was sometimes blind to the plight of'thelaborer),,

Typesdf Labor Systems

I ndentured Servitude existed in Europe long before the American colonies became settled
Englishlaw limited serviceto one year, and servants who were unableto pay after ayea might
be imprisoned in debtors prison For many desperatepeople, indentured servitude wasthe only
choice For some, thevoyageto the colonieswas paid by an agent and the indentured servant
would journey to America In the colonies, theindenturemight be so involuntarily sold severa
timeseven though Englishlaw declared that the servant must agreeto the transfer  Colonid law
was based on English law but differed to meet the economic needsd theplanters Early
membersd theVirginiaHouse d Burgesswere themselvesnot trained in the law and although
attemptsto maintainthe integrity o English law were made, concessionsto the needsd the
local economy bad to be accommodated Theseearly lawsalso attempted to regulate the social
and moral behavior of servants Many indentured servantshad their terms extended because df
small infractions of thelaw ar other incidentsthat might causethe need for restitution (Library of
Virginia/Plymouth) Thisextension provided the planterswith longer labor terms Additionally,
early colonial law stipulated a promise due at the end d theterm which was oftenignored It
should be noted that in the early daysd the colony there were successful indentured servants
who fulfilled thetermsd their contractsand went on to become wealthy plantets bv investing
their pvomise due and/or marrying up thesocial ladder An exampled asuccessful indentured
servant was Samuel Dickinson, father d John Dickinson, Sgner d the Declaration o
Independence from Pennsylvania (Delaware State Museums, John Dickinson Mansion)

Apprentices are defined by the Oxford Dictionary as' onewho is bound by legal agreement to
servean employer in the exerciseof'some handicraft, art trade, ar professionfor acertain
number of'yearsin which the employer isreciprocally bound to ingtruct kim.” Some historians
interpret the apprenticeshipsystemasaform d indentured servitude, being bound by the
constraintsof 'a contract, For the purposeof this lesson, however, apprenticeshipwill be
considered as aseparateform (Library of Virginia/Plymouth). The vast mgority of'personswho
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were bound to apprenticeshipswere young malechildren The contracts were most likely signed
by parents and kadesmen In the mgjority of situations, the apprenticewould contractually
reside with theemployer with food, clothing, and lodging as part o theagreement Apprentices
were most often paid asmall wage and recordsindicate they o1 their parents would bring chat ges
against masterswho battered, abused o withheld contracted goods Astheterm of service
would end, the master would usualy provide the apprenticewith the stipul ated property and the
tradesman and apprentice would pat company amicably

Slavery as an ingtitutionwas not present at the inceptiond the coloniesthoughit wasinkoduced
early on Attempts were madeto endave the Native American populationsbut proved
unsuccessful Native Americanswere difficult to control (avenuesd escape were self-evident),
were susceptibleto disease, and the repercussions d abuse were feared Thefirst shipment o
Afticans atrived in Jamestownin 1619 and becameindentured servants It wasnot until later in
the 17 century that the popular conception o a racial-based system devel oped (Associationfor
the Preservationdt VirginiaAntiquities, Richmond, VA) Asthe successd tobacco grew, so did
the need for more laborerssince the production d thiscrop isvery labor intensive (see Role Play
Descriptions) The first slave auction was held in Jamestown Square in 1638 and became
lawfully institutionalized fiom the 1640's on  Black freedmen lived in fear o endavement until
the Emancipation Proclamationin 1864 After, 1691, freed black daves were banished from
Virginia Whippingand branding were applied eatly and vicioudy (Robinson) Therewasno
expected release, promise due, o1 legal reprieve (perpetual servitude) Slaveswere considered
mercantile and movable property, chattel A child born o aslavewould beadave Thiswould
assure theinstitutionwould grow which it did even after the dave shipmentswere outlawed in
1808

CONCEPTSADDRESSED

Identifying primary and secondary sources of contractual and slave systems
Compare and contrast primary and secondary sources

Identifying the cause and effect o [abor needsin Colonial America
Inferencing the effectson the economy and cultured labor systemsin
Colonial America
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ASSESSMENT

Benchmark Statement:

History Standard One (grades4-5)

Students will study historical events and personsWth n a given time-framein order to create a
chronology and identify related cause-and-effect factors,

A 7
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Extended Response Prompt:
Select any time period on the gaph above and explain why the African Population continued to
change How might other labot systemshave affected the gowth o the African Population?

PossibleDesired Responses:

From 1700 to 1710, the 4f#icar Population continued to increase
s because of the increasedland used for growing tobacco
e slaveswere consideredto be a cheap source of labor
e fewer indentured servantswere arriving in Virginiaand many had already
completed their terms of service
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ASSESSMENT

Benchmark Statement:

History Standard 2

Studentswill identify artifactsand documentsas either primary or secondary sourcesdf
historical datafrom which historical accountsare constructed,

ubser ber, on Hae- Nineteenth century apprentices were
“indented ap- | sometimes unhappy with their situations
f"E“"'ELB" W | and ranaway Their masters would place
an ad in the newspaper and offer a
reward for their return. Helping a
runaway was against the law.

A B
L ooking at the two documentsabove, decide which would be a primary source if thetopicto be
studied was apprentices

a B becauseitisan old typed print

b A becauseitisa picture d arunaway

C A becauseitisfrom anewspape dated 1850

d B becauseit isabout apprenticesin the nineteenth century

Correct Response:




STUDENT VOCABULARY

indentured servant

labor shortage

tobacco

freemen

contr act

promise due

apprentices

trades

bind

davery

chattel

perpetual servitude

A namethat describesa labor systemthat aperson enters
by contract for a specificamount of time

Thelack of workers needed for increased demand of
tobacco and other products

A crop grown inthe Chesapeakeregionthat requires a
largelabor force far successful planting and harvesting

A white male who has no legal obligationto work for another

Awritten document that explains the terms of the [abor
relationship

The goods a land that were to be awarded to a servant at
the successful completion o their contractedterm

A name that describes a labor systemthat aper son would
enter by contract for a specific amount of timein order to
learnatrade

A name givento a skilled job (cooper, printer, silversmith)

Tolegallyhold apersonin servitude, apprenticeship, o
davery

A namethat describes a labor systemthat aper son enters
without contract that is perpetually binding

Persona products owned by another person

A namethat describes the length ojservice ofa Virginia
dave



L ESSON ONE:

LanguageArtsStandard 2 (grades4-5)
Benchmarksaddr essed:

Studentswill be ableto develop an increasingly extensivevocabulary and actively seek the
meaning of unknown words asan important facet d compiehendimgtexts and messages by:
» using context cluesto deteiminethe meanings o words
« using reference works, technology, and human resources to learn the meaning of
unknown words

Materials: Vocabulary List (Appendix A)
Vocabulary 1eading (Appendix B)

Objective: Studentswill develop aworking knowledge of the wordsthey will encounter in this
unit

Day 1
Procedures:
1 Prepare studentsto work in groupsd 3or 4
2 Explainthat the studentswill be stallinga new unit d study and the wordsthey are
going to learn will help them undei stand the unit better
3 Passout copiesd Vocabulary List (Appendix A)
4 Say thewordsout loud having the studentsrepeat for conect pronunciation
5 Instinct student groups to veibally discussand definethe words to their best
under standing
6 Studentswill work in groups to create a writing samplethat includesall o the words
(they may add prefixes, suffixesox changethe word tense)
7 When completed, student groups sharether writings with the class
8 Together asa group, studentssharethe contextual cluesthey used to fay to identify
the meaningsdf the words
9 Onanoverhead, o1 by providing copiesd the Vocabulary reading (Appendix B),
studentsthen adjust their definitions
10 Sharethe accuratemeaningsd the words together Words might be added to a Word
Wall ot word patternsmight be discussed if applicable
11 Studentsshould add wotdsto their journalser writing foldersif applicable

Assessment: Teachers might assess student understanding by asking studentsto find a
partner and tell each other what eachterm means Onasignal, studentsfind anew
partner foi each new word Monitor student understanding



LESSONTWO:
History Standard 1 (grades 4-5)
Benchmar ksaddressed:
»  Studentswill study historical eventsand personswithin a giventime-Samein
order to create achronology and identify related cause-and-effectfactors
History Standard 2 (grades4-5)

Benchmar ksaddressed:
o Studentswill identify artifactsand documents as either primary or secondaly

sourcesof historical data from which historical accountsare constructed
»  Studentswill examine historical materialsrelating to aparticula: legion, society,
a theme; chronologicaly arrange them, and analyze change over time
L anguage Arts Standard Two (grades4-5)
BenchmarksAddressed:
Using appropriatetexts, studentswill be ableto demonstiatean overall understanding d oral and
printed texts by
»  Organizing theimportant pointsd the text viasummaries, outlines, and/or
graphic organizers
» Comparing information between and withintexts
- Rdatingthecontent d thetext toleal-life Situations

Objective: Studentswill identify primary sourcesand compare information about indentured
servants, appientices, and daves

Materials: Packaged colored sticky dots (Colors needed: Red, Y ellow, and Green)
(1) Matker (black)
(1) Sheet of chart paper
Packets containingthefollowingfor each group:
Handouts S1-S19 (davery primary sourcesfor each studentin agroup)
Handouts 120-127 (indentured servant sources for each studentina
group)
Handouts C30-C33 (apprenticesources for every studentin class) as
listedin Appendix C
1 Poster (I - See Appendix C) (Either ashandbillsor as alarge poster displayed)
3Index cardslabeledINDENTURED SERVANT, SLAVE, ad
APPRENTICE per student Each card should have the following questions:
1 What are the terms o service or contiact?
2 What werethedutiesar service?
3 How did thispositionaffect their family life?
4 What would beliked about this position?
5 What would be didiked about this position?

Day 2
Procedures
1 Asstudentsenter the classroomin the morning have students select a colored
sticky dot Thestudent will read instructions on the board to place the colored
dot beside their name on the chart posted at the front o theroom



The above chart will havealisting o the children's namesontheleft A columnwill
be marked-off for the childrento attach their colored sticky dots A third columnwill
be used to record tally marks

Dining thecoursed theday the teacher will placetally marks beside the studentswith
yellow or greendots Thedotswill represent:

Red -- slave No record of tallieswill be recorded. The dave(red dots) will be
ignoredin recordingtally marks sincethey were owned by the master and did not
generaly earnapaidincome Thelr seivicewasfbr life unlesssold o1 in some cases
earned or givenfreedom,

Yellow - indenturedservant  Tallieswill be recorded for i nfractions in
behavior/room rules and/or homeworWclasswork incompleted Eachtally
will represent $100.00. Thetota of indentured (yellow dots) will represent the amount
owed dueto passageto the coloniesas contracted as an indentured servant

Green - contracted (apprentice) Talieswill be recotdedfoi postive
behavior/room rules and/or homewor &/classwork completed Eachtally
will represent $100.00. This payment may be represented by green colored
construction paper strips. Each bill represents$10000 or a year of service. Thetotal
d the contracted amount (apprentice) will represent payment for work completed in
the service to the master tradesman ez years of seiviceto complete the apprentice
contract

Studentswill not beinformed o the tabor systemonthisday They will only be
informed that thiswill processwill give usinformationfor thefollowingday's
activities Thisrole-play activity will give the studentsa sensed the labor system and
the emotionsinterwovenin the society o that time

2 Review the vocabulary understanding fiom the previousday especially:
(See previous lessonfor definitions)
Savery
Indentured Seivant
Apprentice
Volunteers wilt pronounce the word and give a working definition
Additional volunteerswill use aword correctly in a sentencedemonstrating
understanding (Informal evaluation o understanding)

3 Thestudent population will be divided into three groups at three
stations(Slave, Indentured Seivant, Contacted Appientice) Distribute the documents
packetsto thethree stations At the stationswill be found readings/ documentsfor the

studentsto read and examine

4 Theteacher should hold up an example d adocument and ask if it isaprimary source
and why Students should recognize that it is a primary source because it was created at

that timein kisforv



5 Theteacher bringsto the students attention that these documents (handouts) are
primary sources AsK the studentsto scan the documentsfor the following:

A document dated inthe 1700's about davery

A document writtenin o/d or unfamiliar language ojthetime

A document with spellings errors indicative ojthe times

A document in which the writer might be identified

A document with fancy kandwriting writtenat thetime oj publication

A document with old type made at the time ofpublication

A newspaper clipping dated in the eighteenth century

A legal document that was written at thetime it was dated (wills, contracts)

6 Theteacher should explainthat these characteristics are some cluesto identifying
primary sources but that what is most importantisthat it was created at that particular
timeinhistory

7 Collect the packets

Day 3
Procedure

1, Studentswill divideback into gtoups from previousday Distributethe documents
packetsand index cardsto the threestations The studentswill be answering the
following questionson the labeled index cards provided by the teacher:

1

g1 WN

Wha atethetermsd serviceor contract?(amount of time to be served by
contract a for lifeinthe case ofslaves)

What werethe duties or service?

How did this position affect their family life?

What would be liked about this position?

What would be disliked about this position?

2 Teacher will direct the studentsin each group to count off 1-5 (matching non-readers
with stronger readersif groupshave morethan 5 students) Studentswho are #1°s will
look at all of the documentsin their packetsand answer question#1 on their index cards
Studentswho are#2’s will answer question#2, etc. Allow 15-20 minutesfor this
activity.

3, Studentsineach group will meet together to verbally sharether information (#1°s will
sharewith #2’s, #3’s, etc.)

4, Collect the packetsand index cardsfor thefollowingday,

ASSESSMENTS

Check student responsesfor accuracy d vocabulary
Observe studentsunderstanding while wotking cooperatively

ail



LESSON THREE:

History Standard 1 (grades4-5)
Benchmarksaddr essed:
« Studentswill study historical eventsand persons within agiven time-framein
order t0 create achronology and identify related cause-and-effect factors
History Standard 2 (grades4-5)

Benchmarksaddressed:
»  Studentswill identify artifactsand documentsas either primary and secondary

sources d historical datafiom which historical accountsare constructed
o Studentswill examine historica materialsrelatingto aparticular region, society,
o theme; chionologically ariangethem, and analyzechange ovel time
LanguageArts Standard Two (grades4-5)
Benchmarksaddr essed:
Using appropriatetexts, studentswill be ableto demonstratean overall understandingd oral and
printed texts by
« Organizingtheimportant pointsd the text viasummaries, outlines, and/or
graphic organizers
»  Comparing information between and within texts
» Relatingthe content o thetext to red-lifesituations

Obj ectives. Studentswill organize and compare information about indentured servants,
apprentices, and slaves Studentswill writetheir interpretationof theinfoimation Studentswill
participatein arole-play activity,,

Materials.  Chart from the previous day withtallies
(3) Charts- Organized with Savery, Indentured Servant, o1 Apprentice
across the top and the questionsto be addressed spaced down the chart
(1) Black marker
Copiesd (1-26) Indentaied Servant Contract
Socid Studies Journa
Day 4
Procedures:
1 Retaintheindex cardsto the students
2 The classwill now synthesizethe informationthe students collected fiom the questions
by putting the informationstudentslearned on a chart
Example:

Indentured Servants Saves —— Appientices

Question #1

Question #2

Question#3  _

Question #4 -

L Quedstion#5




3 Ask studentswhat infotmation they |earned about indentured servants termsof service
and writestudent responsein the appropriatebox Response'swill vary based on primary
documentsread Continue with information about daves and apprenticesuntil the table
iscomplete,

4 AsK student how theterms of seivicediffered between the three labor systems Servants
and apprentices had a specific time of servitude Saves entered the system for life,

5. Continue asking studentsto compare their responses to questions2-5. Responses will
vary according to the informationtaken fromtheprimary sources andpersonal
reflections

6 Explainthechart from thepreviouslesson Explainthereason for the color
dots and the consequences of thetallies

Red — slave No record of tallieswill berecotded Thedave(red dots)
will be ignored in recording tally marks sincethey were owned by the master
and did not generadly earna paidincome Their servicewasfor life unlesssold
ot in some casesearned or given freedom,,

Y ellow — indentured servant  Tallieswill be recorded fot infractionsin
behavior/roomrules and/ot homework/classwork incompleted Eachtally
will represent $10000 Thetotal of indentured (yellow dots) will represent the
amount owed dueto passageto the coloniesas contacted as an indentured
servant

Green — contiacted (apprentice). Tallieswill be recorded for positive
behavior/room rules and/o1 homework/classwork completed. Eachtally
will represent $10000, Thispayment may be represented by green colored
cut constiuction paper Each bill will represent $100.00 a1 a year of service,,
Thetotal of'thecontiacted (apprentice) will represent payment for work
completed inthe serviceto the master tradesman or yearsof serviceto
compl ete the apprentice contract,.

7 Theteacher will give out green constiuction paper tokensto thosed the (green)
apprentice class Ask those studentsinvolved how they feel ? Sudent responses will vary
but generally will be somewhat negativeinnature  If given the choice in these|abor
groupings how doesthisgroup fare? Student responsesvary

8 Explainthose who wereyellow were indentured servants and owe thetotal o thetally
they receivedin dollars  Ask those studentsinvolved what are they would be expected to
do accoidiig to the charted infoimation? What about their mastets? How might signing
your nameto a contract removethe contol s you have with your own life?)

9 Thestudentsrecorded in the slavelabor force might be asked (What are your
chancesto gain freedom? Y ou! situationistotally unfair becaused what
reasons?)

10 All studentswill writein their social studies journa ot on pgper  They will
expresstheir thoughts concerning the emotional feelings and consequences
d fallingwithinthelabor groupingthey wereapart &  Thiswriting should
includeinfoimation from the charting (formative assessment)



1. What axe the terms of service or contract? (amount of timeto be served by
contract)

Save
lifeunless granted freedomor able to purchase freedom
Indentured Servant
Possible might include:
210 7 years in mader ’s service
Free passage to America
Master provides food, clothing, and shelter during service
End o servicereceivesland clothing, tools, and money
Can be whipped by master
Additional time can be added to service far breakingthe law
Contracted (Apprentice)
4-7 years to pay for the value o training received
2 Wha were the dutiesor service?
Save
Whatever was required
Indentured Servant
Must obey master
Apprentice
Possible answers might include:
Loyal to master
Do not lie about his magter or allow othersto speak badly
Do not leave his magter ’s service withoutpermission
Demonstrate moral behavior
3 How did thisposition affect their family life?
Slave
Families might be separated
Sold without notice
Apprentice
Not to marry during service
Possible separation from family
4 What would beliked about this position?
Save
Food, housing, and clothing supplied
Indentured Servant
Training possible
Passageto America
Benefitsafter service of Magter provides food, clothing, and shelter during
service
End of servicereceivesland clothing, tools, and money
Apprentice
Training for alife occupation
Learnto writeand do arithmetic
Possible continued work as a jour neyman
5 What would be disliked about this position?
Save
Lossaf all freedomand beingpurchased like an animal
Possible separation ftom family
Removed 7 om native country
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Abuse possible
Indentured Servant
Possible separation ftom family
Not to have children during service
Not have control over your life until the contract was completed
Abuse possible
Apprentice
Not to marry during service
Possible separation ftom family
Abuse possible

ASSESSMENTS:

Role-play discussion o questions
Verba patticipationin class chatting o information gathered
Writing in journal (formativeassessment)
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LESSON FOUR:

History Standard 4 (grades4-5)
Benchmar ksaddressed:
»  Studentswill devel op an understanding of selected themesin United States
history, including:
» Who arethe American people? (demographic, immigration)
> Important peoplein American history
Language Standard 1 (grades 4-5)
Benchmar ksaddr essed:
Studentswill be ableto writeexpressive (author-oriented) texts both persona and literaly, that
« Reved self-discovery and reflection;
- Demongtrate experimentationwith appropriatemodeswhich could include
narration and description
Studentswill write informative (subject-oriented) textsthat
» exhibit appropriatemodes which could includedesciiption, narration,
classification, ssmple processanalysis, and definition;
« containinformation from piimaily and secondary sources, avoiding plagiarism
LanguageStandard 4 (grades4-5)
Benchmar ksaddressed:
Studentswill be ableto useliteratureappropriatefor age, stage, and interests, studentswill be
ableto
» connect their own expeiiencesto those of literaiy characters identifyingwith
charactersbased on a clear understanding of motivation

Objectives. Studentswill differentiatebetween an indentured servant and adave Studentswill
respond in writing to atext

Materials

Molly Bannaky by Alice McGill, ISBN# 0-395-7228-X

The Amazing Lifed Benjamin Franklin by Tames Ctoss Giblin, IBN# 0-590-48534-2
Journal Entry Pagein (Appendix D)

Classroom Map

Overhead transparenciesand piojectoi

Background Infoimationfor the Teachers:

Molly Walsh wasthe grandmother d Benjamin Banneker Molly isan exiled dairy maid fiom
England sent to Matyland as an indentured setvant Sheleft at 17 and found herself indentured
for 7long yearsunder amaster who wasto give hei food, clothing, and lodging Hei crime:
stealing Asadairy maid it washer jobto milk the cows and one morning as she was doing so,
one stubborn cow kicked the pail over and Molly was punished for the crime Molly was not
hung becausethe law stated that anyone who could read the Bible was spared fiom the gallows
but was punished as such At the end of her indentured state, she was given, an ox, tobacco and
coin seeds, some othei suppliesand set free She purchased afarm on the Patapsco River near
Baltimore hel but running afaim was difficult foi onewoman The neighbors saw hel
determinationand helped hei build a onercom house But, as much as she hated davery, she
knew she had to have help Molly went into the town to the dlave auction and saw avety rega
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but angry looking black slave She bought him and anothei oneto help hei on her farm It tinned
out that hewas an actua African prince (Banna Ka) They worked theland togethe: and fell in
love It was unusua for adaveto many amaster However, they did and had four daughters
They operated a very successful 100 acre farm Their grandson, Benjamin Banneker, a self-
taught scientist and astronomer, was the fitst black man to publish an amanac Molly had taught
hei childrenand her grandsonhow to read from the Bible He also corresponded with Thomas
Jefferson and they became friends Thisisawonderful historical nonfiction based on
determinationand overcoming obstacleswith accurate detaillsd thelifedf an indentured seivant
and a slaveauction

The Amazing Lifed Beniamin Fianklin isareasonably accutate account o Benjamin Franklin,
and the purposein thislessonisto focuson histraining asan apprentice Mx Fianklin wasone
d 17 childrenand hiswish wasto go to sea But with s6 many mouths to feed, hisfather needed
him to work He became an appienticeto hisbrother for no pay and a very difficult master
Howevel, thistrade proved to be veiy useful in hisfurther endeavois

Asyou read over thislesson, keepin mind, thethree labor systemsd colonial times, indentured
servitude, slavery, and apprenticeshipand their ielation to the working class

Review thefollowing vocabulaly:
« Indentined Servant: a person who cameto Americaand placed unde contract to
work ovet aperiod d timeusualy seven years
» Save apeisonwhoisthe property of anothei
o Appientice: aperson who worksfoi another to learn atiade

Day 5
Procedures.
1 Review vocabulaly
2 Secretly tell astudent totip over theglass of water that the teacher has beforehand placed on
that student'sdesk. The teacher takesa sip and she/he putsthe cup down on the desk The
student knocksit over, Theteacher scoldshimand inasteinvoicetellshim tofill the glassagain
more carefully and thewhole sceneis played over But, thistime the teacher says he has had
enough and the student has been banished from the room and must be sent to Antarcticafor
seven yearsto work with only food, clothing, and housing
Then the teacher asksthe class, "How would that make you feel ?

(Answersmight include unfair, too harsh)

|sthat too harsh of asentence?Why?

(Yes, because it was an accident)
Doesthe teacher havetheright to send you away for such alongtime? Explain,

(No, becausechildtoo young, parentswouldn't allow it, teachers don't have the power)
3. Now, | amgoingto read you a story (Melly Bannaker) about a young girl, age 17, from
England. Using a classroom map locate England and trace the voyage to Maryland,Moally travels
for three monthsto Maryland.
4 Begin to read the book to your students On the second page, Molly isaccused d stealing milk
from hislordship If it happened again, she would have to goto court When you predict, you
make a statement about what you believewill happen Predictionsare more like guesses; they are
based on what you aready know.
AsK the students:

» What do you predict is going to happento Molly?
(Mollywill face many hardships in thenew world,)

5. T unthe page. Show the students.Molly isstandingin front of the court. Read the page.
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« What isthe usual consequence? Turnto apartner and discusswhether thisisafail
punishment or not
(T he consequenceis hangingfroma gallows)

« Why do you think thelaw also said if you could read the Bible you would not
haveto die?
(A personwho could read fromthe Bible believed in God, was religious, and
would not die)

» What conclusionscan you chaw from thelawsd 1683?
(Theywere very strict, unfair, and harshto the lower class)

6 Each student will receiveacopy o the journa entry page (Lesson 4, handout #1) Directions:
Bring your character alive by writing in a journa entry (#1)to describe Molly assheis being
charged asan indentured servant foi seven yearsand sent to the strange new land in aplace
called Maryland. Givethereader avivid pictureof your life by usng detailsand persona
information.
7 After ampletime, continueto read Stop on the page of the dave auction Display the page
with the students Discusshow the dlaves must havefelt

(Theyfet afraid, resentful, sad, scared, confused, and disoriented)
On the classroom map, locate Afiica. How are they tied together?

(Each dave has a noose around their neck and a lead rope fromeach other )
What expressiondo you see ontheir faces?

(Their faces show bitterness, fatigue, and hopel essness)
Why is Mally at the auction?

(Molly goesto buy two davesto helphe on he farm. )
What memoiiesdo you think Mally isrecalling?

(Molly recalls her voyage acrossthe ocean She feds alone, sad, ashamed, and
humiliated)
8 On the second half of'your journd entry paper, write how you would havefelt if you were
captured by slavetraders,
9. When the studentshave completed their journas, complete readingthe rest of the story.
Review what an inferenceis.

(Aninferenceis finding meaning from the text using informationand details from
the article along with your common sense and knowledge)
10 Dividetheclassinto pairs, one being Molly and the other Robert, Give them five minutesto
discuss, how might Mally or Robert havefelt asthey compared their old livesto their new lives
in America? Why?

(Eventhoughthe beginning of their journevs were confusing, hard, and unsettled,
they found each other and forged a life out of the new world)
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Lesson 5

History Standard 2 (grades4-5)
Benchmarks: Studentswill identify artifactsand documentsaseither primary or secondary
sourcesd historical datafiom which histoiical accountsare conshucted
LanguageStandard 1 (grades4-5)
Benchmarks: Studentswill write informative (subject-oriented) textsthat
 exhibit appropriate modeswhich could include description, narration,
classification, smple process analysis, and definition;
» contain infoimation fiom primary and secondary sources, avoiding plagiarism
L anguage Standard 2 (grades4-5)
Benchmarks: Using appropriatetexts, studentswill be ableto demonstratean overall
understanding o oial and printed texts by
» Organizingtheimportant pointsd thetext viasummaries, outlines, and/or
graphic organizers
» Comparing information between and withintexts
. Rdatingthe content o thetext toleal-lifesituations

Objective: Studentswill demonshatean understanding of theroled apprenticeship They will
identify the difference between primary and secondaly sources

Materials

Lesson 5, Handout #1 (page 11-excerpt fiom The Amazing Lifed Benjamin Franklin by James
Cross Giblin, IBN# 0-590-48534-2 (copy permission granted by the author))

Lesson 5, Handout #2 (letter fiom Benjamin Franklin’s father to Franklin)

Lesson 5, Handout #3 (Chart Woiksheet)

Journd Entry Pagein (Appendix D)

Classroom Map

Overhead hansparenciesand projector

Background:

Apprenticeship was a contractual form of servitude. The person enteringinto it could not be sold,
assigned to another, a1 taken out of'state Theindividual could not belisted as personal property
in an inventory of an estate

The mastel wasresponsiblefoi sufficient clothing, food, and lodging Most contractsstated the
apprentice wasto betrained in auseful hade and possibly given someform d schooling In non-
craft apprenticeships,the malesweie givenno schooling They would perform farm and
housawork If an appienticewas being cruelly treated they might be assgned to a new master If
they ran away their apprenticeship would be extended

Somepossibleformsd craftsweieasfollows:

o appienticeswould bettained to woik on accounts They would learn basic arithmetic If
they learned thisthey would moveto other areas d math

o theart and mystery o shoemaking (mystery had nothing to do with mysterious)

o theart of cabinetmaking



o amechanicwhich would repair items
o a blacksmith who would makethingsout of iron

Day 6
Procedures:

1. Theteacher will pass out a copy of page 11, (Lesson 5, Handout #1),( from "The Amazing
Life of Benjamin Franklin" by James Cross Giblin where he explainsBenjamin Franklin's
training as an apprentice Studentswill pair-share read the page and then answer thefollowing
guestionsasked by theteacher:
a What wasthe make up of Benjamin Franklin'sfamily?
(Hehad 17 brothersand sisters His family did not have atot of money He was number
13 inthe family order)
b. What were hisdreams?
(BenjaminFranklin wanted a life dealing with ships and #ravel )
¢. How did his dreams change?
(Franklin had to go to be an apprenticeto his brother, James, in his printing shop He
received no pay but was beingtrained in a craft)
d Why was Franklin restless?
(Franklinand Ais brother did not get along. When he had enough he took off for New
York to find work. \When he was not successful he went to Philadelphia, PA He
established his own printing shop and settled)
e How did hisapprenticeskillshelp him?
(They gave himatrade and craft, printing, to make a living for his family.)

2 Passout Lesson 5, Handout #3 (Chart Worksheet). Ask studentsthe questionsfrom the chart:
Who isan apprentice? Benjamin Franklin Continue asking for student responses asthey
completetheir charts.
3 Passout Lesson 5, Handout #2 (Franklin letter), Ask studentstolook at the document and
pair-shareread,
4. Ask studentsthe questionsfrom the chart: Who isan apprentice? Benjamin Franklin
Continue asking for student responses asthey completetheir charts,
4, Studentscompare theletter (Appendix D, Handouts#2 and #3) with the source Amazing Life
of Benjamin Franklin (Secondary source),,

(date, author, copyright, grammar, purpose, formeat)
5 Discusswiththe studentsthe information inthetable Ask the studentswhat are some causes
that would makeit necessary for ayoung child to be apprenticed,.

(Answersmight include: Family sze or financial problemswould necessitate indenturing
a young child)
5 Ask how being an apprenticemight affect a child's ability to earn aliving when he reached
adulthood, A child was given a skill that woul dprobably lead to be ableto earn aliving,
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LESSON S X:

History Standard 4 (grades4-5)

Benchmarks: Studentswill developan understanding o selected themesin United States

history

LanguageStandard 1 (grades4-5)

Benchmarks: Usewritten and ora English appropriatefax variouspurposesand audiences
« exhibit appropiiate modes which could includedescription, narzation,

Objective: Studentswill demonstrate an understanding o therole d apprenticeship They will
identify the difference between primary and secondary sources

Materials

Lesson5, Handout #1 (page 11-excerpt fiom The Amazing Lifed Benjamin Franklin by James
Cross Giblin, IBN# 0-590-48534-2(copy permission granted by the author))

Lesson 5, Handout #2 (letter fiom Benjamin Franklin’s father to Franklin)

Lesson 5, Handout #3 (Chart Worksheet)

Objective: Using a jigsaw dtrategy, studentswill role play playersin the colonial labor systems
to solve a problem

Materials: Role Play Descriptions(Appendix E, Handout #1)
Making Choices (Appendix E, Handout #2)

Day 7

Procedures.

1 ThisJgsaw activity will reinforce conceptslearned throughout the week

2 Ordly review the content found on Handout #2, The Plantation Problem (Appendix
E)

3 Have studentsnumber off 1-4

4 Passout the Role Play Descriptions(Appendix E, Handout #1) and explain (#1)
studentsareindentured servants, (2's) areapprentices, (3's) aredaves, and (4's) are
VirginiaPlanters

5 Askdl d theindentured studentsto sit in a group, apprenticesin adifferent area,
davesin athird area, and VirginiaPlanters in afourth aread the classroom They
should read-pair-sharethe information (Handout #1, Appendix E} that describesther
role, discussingtheil point d view concerning thell situation (tetms of contract,
payment, treatment, costs, etc  (15-20 minutes)

6 After studentsare comfortablewith theil roles have each group member becomea
letter A, B, C,01 D All o the A's will meet together, B’s together, C’s together and
D’s together  Studentsshould be seated in groups having a student o each role

7 Ordly review theinformation presented on the problem page (Handout #2, Appendix
E)

8 Readthe problem and be sureal studentsunderstand their roles Inturneach
member d the group will present asolutionto the group, discussthe aternatives, and
try to cometo consensuson one solution

9 Each group sharesits solution with class
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10 Discussthe solutionsand the advantagesand disadvantagesd each
11 Reinfoicetheideathat each labor group faced choicesthat determined historical and
cultural outcomes

Assessment: Monitoi student input within the group aswell asthe geneial classdiscussion

CLOSURE
Students completea writing prompt
Prompt: Pretend you areliving in the colonial period How might your life be diffeient if you

weie an indentured Seivant, apprentice, or Slave (choose one)? What might be the advantages
and disadvantagesd yom Situation? Use specific information you learned fiom the lessons

BIBLIOGRAPHY
SLAVERY
Thiswebsite provided an invoice document listing the purchase of daves

Retrieved July 19,2004 fiom Encarta msn com:
http://encarta.msn.com/media 461525446 761595721 -1 1/invoice for Slave Purchases.html

Thiswebsite showsa pieced artwork portraying a slaveauction.
Retrieved July 19,2004 fiom Encata msn com:
http://encartamsn.corn/media 461525447 761595721 -1 1/Painting of a Slave Auction.html

Thiswebsite shows a pen and ink drawing portrayingslavesworking in a sugarcane mill:
Retrieved July 19,2004 from Encarta msn com:
http://encarta.msn.com/media 461539907 761595721 -1 1/Slaves in a Sugarcane Mill.html

Thiswebsite has a collection of papers belonging to George Washington. George
Washington's will listing hisslavesis seen in itsentirety along with a translation.
Retrieved July 18,2004 fiom 1996-2004 The Papers of George Washington
www.virginia.edu/gwpapets. Alderman Library
http://gwpapers.virginia.edw/will/slalis/index.html]

Thiswebsite hasan advertisement for daves auction document.
Retrieved July 19,2004 from Encarta msn.com:

http://encarta.msn.coni/media 461530199 761556943 -

1 1/Advertisement for Slave Auction 1829.html

Thiswebsite has an advertisement for Negro auction document.
Retrieved July 15,2004 fiom the Library of Congress website:
http://memorv.loc.gov

This website providesan ad concerning arun away slave boy.
Retrieved July 16,2004 fiom NovaScotiaArchives& Record Management Site:
http://www.gov.ns.ca/nsarm/virtual/africanns/archives.asp?ID=91

22


http://encarta.msn.com/media
http://encarta.msn.corn/media
http://encata.msn.com/media
http://encarta.msn.coni/media
http://memorv.loc.gov

Thiswebsite providesan example of a document of two run away Negro men.
Retrieved July 17,2004 fiom University d VirginiaElectronic Text Center:
http://etext.lib.virainia edu etchin/costa-bi onse?i d=i 36100001

INDENTURED SERVANTS

Thiswebsite has presented on of the few examplesof advertisement for indentured

servantssailing totheearly colonies.
Retrieved July 19,2004 fiom website Migrations The Americas 1600-1800

http://www.whe.neu.edu/piototype/06/bi2el 1i.htm!

Thiswebsite provides an exampleof anindentured contract involving Richard Lowther to
Virginia
Retrieved July 15,2004 fiom the website of University of VirginiaElectronic Text

Thiswebsite givesan exampledf aindentured contract of William Buckland.
Retrieved July 15,2004 fiom thewebsite of www.virtualjamestown,org.
http://www.virtualjamestown.org/whind 1 .htmi

Thiswebsite documents a run away ad and translation of William Bourk, 1737
Retrieved July 17,2004 from www.virtualiamestown.org:

Thiswebsite providesacopy of aindentured servant contract including terms.
Retrieved July 17,2004 fiom the website of www.discovercaiolina.com
http://www.discovel cai olina.com/html/s04histoiviQ@b0ia.htmi

Delaware State Museums, John Dickinson Plantation, Kitts Hummick Road, Dover, DE

CONTRACTED

Thiswebsite providesa current two page apprentice agreement.

Retrieved July 17,2004 fiom the website of Stated Cdifornia, Department of Industrial
Relations, Divisond ApprenticeshipStandards
http://www.cpost.ca.gov

Thiswebsite providesinformation concerning a history d apprenticeships beginningin the

early colonies.
Retrieved July 17,2004 fiom http:/AMww concentricnet
http://www.concentric.net/~Ssbrav/apprentc.htm

Thiswebsite provides a copy of an actual apprenticeship contract from 1699 and a dlave
bill of salefrom 1816

Retrieved July 18,2004 fiom the Delaware Archives Digital Library (Click Digital
Library/Document Exhibit/Document Index
http://www.state.de.us/sos/dpa



http://etext.lib.virainia.edu/etcbin/costa-biowse?id=i36100001
http://www.whc.neu.edu/~rotot~pe/06/bi2el
http://etext.lib.vug~a.edu~etcbin/iamestown-browse?id=J1046
http://www.virtualiarnestown.oig/wbindl
http://www.discoveicaiolina.com/html/s04histoiv10
http://www.cpost.ca.gov
http://www
http://www.concentric.net/-Ssbiav/ap~rentc.htm
http://www.state.de.~~s/sos/dua

Thiswebsite providetheoriginal letter from Benjamin Franklin'sfather to hisson,
Benjamin

Retrieved July 23,2004
http://eailvaneiica contlives/fianklin/index.htn

GENERAL INFORMATION

Thiswebsite presents background information on the labor practicesof the early Plymouth

Colony
Retrieved July 15,2004
http://etext.1eb.vilqginia.edu/edu/usei/deetz/Plvmouth/Gallehtml

Thiswebsite providesinformation from many notated sourceson Virginiadavery
Retrieved July 15,2004

hitp://innercity.o1 g/holt/slavechron.html

DeFord, Susan ""How the Cradle of Liberty Became a Slave-Owning Nation,”" Special to The
Washington Post, Wednesday December 10,1997 Page HO1

Giblin, James Cross, The Amazing Lifedf Beniamin Frankiin, Scholastic, Singapore 2000
McGill, Alice, Mallv Bannaky, Houghton Mifflin, Mifflin Col Boston 1999

Robinson, Donald L , Slavery and the Structure of American Politics, 1765-1820, Harcout,

Brace Jovanovich

Bl


http://eailvameiica.com/lives/fianklin/index.html
http://etext.1eb.vi1ginia.edu/edu/usei/deetz/Plvmouth/Galle
http://inne~citv.or

APPENDIX A Lesson 1 Handout #1

Vocabulary List

indentured servant

labor shortage

tobacco

freemen

contract

promise due

apprentices

trades

bind

davery

chattel

perpetual servitude



Appendix A Lesson 1 Handout #2

Vocabulary Reading

John Sipple was struggling to pay hisdebts, or bills, in
Englandin 1642. Hefinally approached a ship captain, Captain
Josiah Rankin, who offered to pay hisway to the new coloniesif
John would be willing to work for 7 yearsas anindentured
servant. The captain explainedtherewasalabor shortage in
the colonies because farmerswere planting more land with
tobacco plants and needed more workersin thefields. John
Sipple was proud of being afreeman, but he knew he needed to
pay hisdebts so he signed a contract with Captain Rankin that
said John would work for someone in Americafor 2 yearsto pay
for his journey acrossthe ocean. The contract also included a
promise due, a promise that the farmer who bought the contract
from the captain would give John an oxen and 5 acres of land.

John had been an apprentice when he wasyounger. He
learned to make barrels, one of the many trades a young boy
might learn. Hisfather signed a paper that said, "'l bind my son
to Henry Carter to be an apprentice until age 22, during which
time he will learn the skills of coopering.

When John arrived in Virginia, he worked on Kent
Haskin’s farm where he saw for the first time men and woman
heldinslavery. Slaveswere considered chattel, something
owned by the master who could buy and sell these people called
daves. They could never work off their service sincethey were
held in perpetual servitude.
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APPENDIX C Lesson 4, Handout 1

Student's Name: Date:

SKill: Point o view iswhen the reader placesthemselvesintherole d the character they are
leading

Recall each d thetwo main nonfiction characters that we have been discussing Read the short
text below and think about theu emotions, their fears, and their possibledreams Wiitea journal
entry asif you weie the persor using vivid detailsto put yoursef in thar shoes Remember, in
order to understand someone el se, you haveto walk in their shoes

1 (Molly) I wasguilty d nothing They said | had stolen themilk But the cow had kicked over
the pail and now | am being sentenced asan indentured servant Seven years in a faraway land
with no friends, no knowing, and never coming back to thelife she had only known ALONE!

2 It had been anormal morning | had gathered my spear to go out and hunt for food My father,
the Chief, had said to be careful o the strange white man that had begun to walk our land |
walked farther into the jungle not finding the hunting very good When as| turned, awhite man
with along stick poked meand threw a net over me Heknocked me over the head and when |
awoke, | wason alaige lockingthing and all | saw weie dark skinned men and women tied
together Some were crying, some weredying, and some likeme weredazed ALONE!




APPENDIX € (Possibleresponses) Lesson 4, Handout 1

Student's Name: Date: _

Skill: Point of view is when the reader placesthemselvesin therole of the character they are
reading.

Recall each d thethree main nonfiction characters that we have been discussing Reed the short
text below and think about their emotions, their fears, and then possibledreams Writea journd
entry asif youwerethe person using vivid detailsto put yourself in their shoes Remember, in
order to undeistand someone else, you haveto walk in their shoes

1 (Moally) I wasguilty o nothing They said | had stolen the milk But the cow had kicked ovei
the pail and now | ambeing sentenced asan indentured servant Seven years inafaiaway land
with no friends, no knowing, and never corning back to thelife she had only known ALONE!

March, 1735, T wasstanding on the deck looking out into thewater  The moon was
shiningontheripplingwater | felt mysdf starting tocry | did not know where| was
going a what | would find in thisnew land

2 It had been anormal morning | had gathered my spear to go out and hunt for food My father,
the Chief, had said to be careful d the strange white man that had begun to walk our land |
walked farther into the jungle not finding the huntingvery good Whenas| tamed, a white man
with along stick poked me and threw a net over me He knocked me over the head and when |
awoke, | wason alargerockingthingand all | saw were daik skinned men and women tied
together Some were crying, Some were dying, and somelike me were dazed ALONE!

| was standing with my spear in my hand waiting for the bird to fly out o the grass when
something caught my eye Two white-skinned men jumped on me and threw meto the
gtound All | can remember isthelong walk to that big boat and thelarge ocean
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Lesson 5, Handout #1

nce he got scarwed, Ren enjoved working in
the printing shap. Tle jearned how o sor
type and operave the ficavy womlen press. Ac
pight and befors the shop opencd in the moen

: ook ekt e be—harro
from neazby booksiares

Scan he started to write himsoill ¥le began
with poems, but switched o prose pieces after
hiy father wled him, “Verse-nuhkors ace always

beggars "

T rmprove his writing style b would read an
article in » magasine, por it aside tor 1 fow days
a0t then peserite the enticle from memor: Then
he would compare what he had dome with the
ongnal. Tle found that thes exercise helped
him o vormeat his faales, Tt also mcrcascd his
voeahulary

In 721, Ben's hrother James decided to start a
newspaper, the New Fpglanid Cosrene 1le inviced
readers to send in artacles, so Bep wrntc a humos-
ouy picer and signed it with = giel’s name, Silence
Diogond. I le was afraid bis bravher wouldn't pring
the article it he khew Ben had wiivcen ir. The
article was s0 pupular thar Ten wrote thirteen
more

Laror his bruther gt in crouble with the
Bostun city rouncil for publishing articles thac
made fun of the Puritan church. James was 1ndd
he couldn®s mun his papcr anymore, hut e
thoughr of 3 wiy around che ordee THe freed

ety

it

sesenfeen vear old Ben from his apprenticeshin
and made him e edivar

Ben kked his new job ard bis now freedom
1le oftun quanclod wirh his brother though At

finl 7 Ty

Kk BT (D 109 - Hi{TH
priatng shop, bot Lis angry brother kept other
printers in Bosron from hiring him. Thee was
anly one thing Beo could do — leave Boston and
seck work clsewhere,

ot

* Yuono Bow FRraxgnis »

g



APPENDIX D Lesson 5 Handout #2

L etter to Benjamin Franklin from hisfather, Twyford, at
the Bishop of St. Asaph's, 1771.
http://earlyamerica.com/lives/franklin/index.html

John (your uncle), a dyer at Banbury, in Oxfordshire, with
whom my father sewed an apprenticeship. Benjamin was
bred a silk dyer, serving an apprenticeship at London. He
was an ingenious man. | remember him wdl, for when | was
a boy he came over to my father in Boston, and lived in the
house with ussomeyears. My elder brotherswere all put
apprenticesto different trades. | was put to the grammar-
school at eight of age, my father intending to devote me, as
thetithe of hissons, to theservice of the church. My early
readinessin learning to read (which must have been very
early, as| do not remember when | could not read), and the
opinion of all hisfriends, that | should certainly make a good
scholar, ecouraged him in this purpose of his. (lack of
money)

At tenyearsold | wastaken hometo assist my father in his
business, which wasthat of a tallow-chandler and
sopeboiler; a business he was not bred to, but has assumed
on hisarrival to New England, and on finding hisdying
tradewould not maintain hisfamily, beingin little request.
Accordingly, | was employed in cutting wick for the candles,
filling the dipping mold and the moldsfor cast candles,
attending shop, going of errands, etc. | disliked the trade,
and had a strong inclination for the sea, but my father
declared against it; however, living near thewater, | was
much in and about it, learnt early to swim well, and to
manage boats.

il



APPENDIX D Lesson 5 Handout #3

Student's Name: Date

Comparing Primary Sourcesand Secondary Sour ces

Directions:
Examinethe concept o apprenticeship from thetwo readingsand complete the chart below

Then decide which text isaprimary source and a secondary source

Letter from Franklin’s | The Amazing Life of
Father Benjamin Franklin

"$Who wasan apprentice?

' What was the apprentice's

job?

-Where did he apprentice?

When did he apprentice?

1 Whichd thereadingsaboveisaprimary sowce? How do you know?

2 Whichsource do youth rk provides the most accwate description o an apprentice?

Givethreereasonsfrom the sources

(o]




APPENDI X D (Possibleresponses)

Student'sName:

Date:

Lesson 5 Handout #3

Comparing Primary Sour cesand Secondary Sour ces

Directions:

Examinethe concept o apprenticeship from the two readingsand complete the chart below
Then decidewhich text isaprimary source and a secondary source

Letter from Franklin’s | The Amazing Life of
Father Benjamin Franklin

Who was an apprentice? | Benjamin Franklin Benjamin Franklin

What wasthe apprentice's | lefter Library hook
Wﬂeﬂm Boston

When did he apprentice? | 1771 1719 |
_Why did he become an Family history Story of Franklin’s life
apprentice?

Whichd theaboveisaprimary source? How do you know?
Theletter written by Franklin'sfather is aprimary source It waswrittenby Franklin's
father It was written during his lifetime to his son about being an apprentice

Which source do you th rk providesthe most accuratedescriptiondf an apprentice?

the letter from his father

Givethree reasonsfrom the sources.

1. Apprentices were firom middle class families who had many children

2. Apprentices were contracted out te learn a trade so they could he self-sufficient.

3. An apprentice had & choice of jobs dependingon their interest and how much their parents

could pay the magter
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APPENDI X E Lesson 6 Handout #1

Roles

A. Indentured Servants- you have been indentured for 7 years although your original
contract wasfor 5 When you brokethe planter's wife's teapot, two morey eas were
added to your conttact to pay for theaccident However”ow that your contract will
soon be over, you expect to receive 25 pounds o tobaccoand 5 acresd land With
that you might be ableto stat your own farm and make your way in the world

B. Apprentices—- yow parents decided to bind you to a shoemaker when you were 7
years old Attheaged 16, you havealready worked for the shoemaker 9yeas but
still have 6 years left The shoemaker paid your parents for your servicesat the start
o your contract Your master has been kind to you, though his wifeis very cruel and
many nightsyou have goneto bed without supper Y ou are learning thettade o a
shoemaker (cobbler) and at theend of yowr apprenticeship you will have a skill that
may provideyouWthaliving Inthe meantime, however, you feel you are missing
out onf un you see other kids having

C. Saves— you father was captured by Afiican tribesman and brought to Americaona
daveship Hehastold you o the horriblethingsthat happened on the voyage
When he was bought by a planter, he could not speak English and had been
humiliated at the Slave auction Because you were born to a slave mother, you
automatically becameadave Being aslaveyou can expect to remainadaveall o
yout life Theplanter hastteated yow father unusually well and has promised that
when hediesall o hisdaveswill be freed athough the planter isstill ayoung man
and might expect to live many more decades

D. VirginiaPlanters— you artived asan indentured servant, worked for 7 years and
were given 50 pounds oftobacco and 10 acres from your master Y ou married the
widow of a shopkeeper who had inherited a small amount of money, then you were
ableto purchase moreland and have been very successful in building alarger
plantation, Y ou now own 2,000 acres of'land that have been put into tobacco. Y ou
would liketo purchase moreland, but would need moreworkersto farm it, Currently
thereare 38 daves(including 5 women and 6 children),, It will be a while before the
childrenwill beable pull afull day's work but they must still be fed and clothed., The
overseer, the man whoisthe manager of the slaves, does not alwaystreat the daves
well, trying to get work from them.

Y ou are often away from home being an important member of the House of'
Burgessesin Jamestown. Beingamember of the Burgessesmeansyou are
responsiblefor making and enforcing the laws of'the colony, In addition, sometimes
you are askedto bea judgeintrials,, Y ou usualy try to make decisionsbased on
what will help the plantersof the region the most,.



APPENDIX E Lesson 6 Handout #2

The Plantation Problem

The Virginiaplanterswerefacinga“good” problem,, Their plantationswere just too
successful. Europewas demandiig more and moretobacco be sent overseas,, But they were
facinga“bad™ problem, too. Tobaccoisacropthat requiresiots of'workers

Tobaccoisfirst planted under cover and then each plant must be transplanted by hand It
IS carefully planted and a small mound of dirt piled up around each plant  Then, the weeds
around the plant must be congtantly pulled out  Asthe tobacco plant grows, small wormswill try
to eat theleavesand must be removed oneby one  Whenthe leavesreachtheir full growth, each
leaf iscarefully cut, starting at the bottom, leaving any immature |eavesto becut later Thecut
leavesare stacked on wagonsto be taken to the drying bans wherethe giant leavesaretied in
groups and hung from the ceiling until they aredried Finally, theleavesare bundled for
shippingto Englandinbarrels It required long hoursd working in the hot sun to successfully
bring in the cropfor shipment

Virginiaplantersneeded moreworkersto plant moretobacco They needed to consider
dl of thesourcesd labor Indentured Servantscould cometo Americaand work off the price of
the voyage, be clothed and fed, and then released with little ar no promisedue when their termis
ended Apprenticescould be hired and work for many yearswithout pay or for low wages They
were expected to | ean a skill beforetheu contxacted term was up and someform d payment
would bedue On the other hand, the purchase o daveswasexpensive The cost of capturing
and shipping humansfrom Afiica washigh and many died onthe voyage But onceadavewas
purchased, he or she would be expected to work for theu entirelifetime Some peopleinthe
northern and middle coloniesdid not like the idea that peoplecould buy and sdll other people

Problem:

The membersdof the House d Burgesses need to decide how to help the plantersget more
workers? How might the Burgessessolvethelabor problem aswell as provide the healthiest and
strongest workers possible?

Roles:

RoleA: Indentured Servant
RoleB: Apprentice
RoleC. Save

RoleD: VirginiaPlanter
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